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EDUCATIONAL VISION

Advancing health equity th h transformative learning

LEARNING IS NOT
transmission of > Co-creation
knowledge

CORE VALUES

EQUITY INCLUSIVITY INTEGRITY
We design for different starting Everyone valued, respected, able Honesty, respect and
points. to take part. responsibility.

CORE PRINCIPLES

INCLUSIVE LEARNING ENVIRONMENTS
7~ Equity is the standard we design against.

DECOLONISING KNOWLEDGE
S Diverse epistemologies, knowledge relations

rebalanced.
7 CONSTRUCTIVISM & ADULT LEARNING (% INTERDISCIPLINARITY & REFLEXIVITY
OO0  Learners build on their own experience. Across disciplines, aware of our own position.

We name the tension: institutions with colonial histories must transform the very systems they are

> part of.

IN PRACTICE

Qu Active, blended, flexible Problem-based learning = Learneras partner
Campus, online, any time zone. Cases, simulations, real projects. Students shape the curriculum.
@ Global classroom o0 Diverse educators %F Support & partnerships
Many continents, 3+ years' practice Nationalities and lived experience. Mentoring and partner networks.

ASSESSMENT Part of the learning, not just a measure of it.

A LEARNING ORGANISATION

Have learners changed Have we changed
their practice? ours?

’ Every programme, learner, facilitator and partnership is part of a broader movement
for health equity, social justice and lifelong learning.
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1 Introduction

Education is one of the most powerful engines for change. As an independent knowledge institute
with a mission to contribute to an inclusive and sustainable world, KIT Institute embraces the full
potential of learning to transform individuals, institutions and societies. Furthermore, we
recognise that dominant systems of knowledge and practice have been shaped by colonial legacies
that continue to influence global learning, research, and policy. We encourage learners and staff
to question how knowledge is produced and to engage with the systemic dimensions of the
challenges they address. Through our programmes - including our partnership with VU for the
Master’s in Public Health & Health Equity and a wide range of short courses and training
components in different projects - we aim to enable professionals and learners from across the
globe to engage deeply with the challenges of public health, development and social justice.!

2 Our vision

Our vision describes the world and educational approach we aspire to create. We envision a world
in which learning is not merely the transmission of knowledge, but a process of co-creation, critical
inquiry “2, and transformation, particularly in contexts shaped by historical inequities and colonial
legacies.

At KIT, education is deeply connected to global solidarity and social responsibility. We see learning
not simply as a technical process of skill acquisition, but as a deeply ethical and political act of
engagement with the world."? We aim to inspire learners to act in service of health equity,
sustainable development, and human dignity. This vision calls for education that transcends
institutional and national boundaries and fosters shared responsibility for addressing global
challenges. We encourage learners to situate their professional practice within the broader
struggles for justice and to recognize themselves as part of a global community working toward
collective wellbeing. We seek to engage in diverse forms of knowledge, address power imbalances
in learning processes, and amplify perspectives from the ‘Global South’.

By positioning education at the nexus of research, policy, and practice, we enable learners to
critically navigate and influence complex systems.

This vision aligns with VU’s educational ethos of being open, personal and responsible, and with
its commitment to innovation, active blended learning and meaningful learner-partner
relationships.* We also embrace lifelong learning, acknowledging that professional and personal
development are continuous and dynamic processes.*

3 Core values

Our education is guided by three core values: equity, inclusivity and integrity.

Inclusivity means that everyone should feel valued, respected, and able to participate in the
learning environment. We welcome different perspectives, experiences, and forms of knowledge,
and see this diversity as an important part of learning from and with each other.

Integrity means engaging with each other with honesty, respect and responsibility. We expect
learners and educators to be open to different perspectives, to reflect on their own assumptions
and position, and to contribute to a learning environment in which people feel safe and respected.

These values guide the educational principles described below and the expectations set out in the
KIT Education [Code of Conduct for Interpersonal Integrity - KIT Education Community.|

* “Inquiry-based learning (IBL) is a student-centred pedagogical approach that promotes critical thinking,
creativity, and active engagement. IBL encourages students to explore, question, and construct their own
understanding, making it an effective method for enhancing educational experiences.” (Sam, 2024)*
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https://virtualgrounds.kit.nl/mod/resource/view.php?id=45713

Equity is central to our education work and to KIT’s broader mission. We recognise that learners
come from different backgrounds and contexts and do not have the same experiences,
opportunities, or access to resources. We aim to be attentive to these differences in the way we
design and deliver education, while encouraging learners and educators to reflect on the
inequalities and power relations that shape health, education and knowledge.

4  Core Principles

Building on these values, a set of core principles guides how we design and deliver education. At
KIT, we strive to create learning environments where every participant - regardless of background,
geographical origin, or lived experience - feels valued, respected, and empowered to contribute.
Diversity is not only welcomed but embraced as a source of richness and strength. At the same
time, equity serves as the standard against which we design, deliver, and evaluate all our
educational activities. Our classrooms, whether physical or virtual, are conceived as inclusive
spaces that cultivate mutual respect, dialogue, and recognition of the varied perspectives that
shape global health and development.

Equally, we are committed to decolonising knowledge.>” KIT’s educational approach invites
critical reflection on these histories and their contemporary implications, as well as our own role.
We promote a learning culture that values diverse epistemologies and enables reciprocal exchange
among learners, educators, and partners. We are aware that this creates inherent tensions, as
institutions with colonial histories face the challenge of transforming the very systems, they are
part of. Through reflexivity and dialogue, we seek to rebalance knowledge relations and create an
environment in which multiple forms of expertise are regarded as legitimate and valuable.

Our pedagogy is also grounded in constructivism and adult learning principles.®'° Learners are
active agents who build on their experiences, engage in reflection, co-create with peers and
faculty and shape their learning pathways. Through participatory, experiential, and problem-based
approaches, we encourage critical dialogue, collaboration, and creativity. Learning, in our view, is
a socially constructed process, rooted in real-world contexts, where global and local perspectives
intersect and reflection and mutual exchange are central. For instance, a public health
professional from Uganda, a policymaker from Indonesia, and a researcher from the Netherlands
learn not only from the content but from one another’s experiences, co-developing contextually
relevant solutions.

Finally, our work is anchored in interdisciplinarity and reflexivity.>”'" The complexity of
contemporary health and development issues requires approaches that cross disciplinary
boundaries and integrate insights from public health, social sciences, social anthropology,
economics, policy studies, and ethics. At KIT, we nurture the capacity to think and act across these
domains, connecting knowledge and practice in ways that are holistic and context sensitive.
Reflexivity (the ongoing examination of one’s assumptions, positionality, and impact) is also central
to our approach. We encourage learners and staff alike to examine their own ideas and assumptions
about knowledge and how it is produced, while taking steps to identify structures and systemic
dimensions of the challenges they address.

Together, these principles express our belief that through transformative learning, we contribute
to a more equitable and sustainable world.

5 Educational approach and pedagogy

Our pedagogy is guided by the conviction that learners are active participants rather than passive
recipients. In partnership with VU and other national and international institutions, we embed
active, blended, and flexible learning. For this, we combine on campus, online, synchronous, and
asynchronous activities to ensure accessibility, adaptability, and continuity across different
contexts and time zones.
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Learning is grounded in problem-based and context-rich experiences, such as cases, serious
games, simulations, and real-world projects.

For instance, learners in our master’s and short-course programmes engage with health equity
challenges, mapping systems, designing interventions, and reflecting on power and positionality.

In addition, we view the learner as partner: students are invited to shape curriculum components,
share their lived experiences through diverse committees and representation forums, and
contribute to peer learning. Reflective practice and transformation are integrated throughout,
with structured reflection, peer feedback, critical dialogue, and ongoing practice revision in each
learning component. Our pedagogy is also informed by decolonial principles. From the design of
courses to assessment strategies, we critically interrogate assumptions of knowledge, value local
and traditional knowledges alongside mainstream approaches, and encourage co-creation of
knowledge across diverse contexts.

The diversity and experience of our educators (KIT staff and external facilitators) bring a wide
range of professional and lived experiences, with multiple nationalities and perspectives from the
‘Global South’, as well as diverse gender, sexual, and professional backgrounds. We prioritise
facilitators who have direct personal or professional lived experience with the topic under
discussion (e.g., infertility, migration). This diversity ensures inclusivity, broadens learning, and
adds richness of perspective. Finally, our programmes are delivered through partnerships with
national and international partners, including universities, governments, NGOs, and communities,
fostering mutuality, relevance, and meaningful impact. 12

6 Learning environment and methods

We commit to fostering inclusive, stimulating and internationally networked learning
environments'3:

e Global classroom: Our master’s programme and short courses bring together learners from
multiple continents, cultural and professional backgrounds Participants are required to have
previous work experience in public health, ensuring that discussions are grounded in practice.
Through core and elective tracks, they explore thematic areas such as health system
strengthening, SRHR, and epidemiology, in line with our commitment to global health equity.

o Digital innovation: To ensure accessibility, we integrate digital tools, virtual collaboration,
open educational resources, and flexible formats without compromising depth or peer
interaction. Our LMS Moodle platform - KIT Virtual Grounds - serves as a hub/contact point for
all participants and facilitators across courses to access and exchange materials, experiences,
and feedback.

e Community of practice: Learning extends beyond the individual to form KIT alumni network,
practitioners, scholars and communities. KIT serves as a hub for connection, dialogue, and
innovation in health equity.

e Co-learning spaces: We facilitate collaboration across sectors (government, civil society,
private sector), between North and South, East and West, and between disciplines, thereby
enabling learners to see multi-actor systems and participate in change, integrating education
initiatives with our diverse experience as researchers and consultants for different
organisations around the world.

e Support and guidance: Aligned with adult learning principles, we provide tailored supervision,
mentoring, peer groups, and scaffolding to help learners navigate complex issues of equity,
power, and transformation.
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7  Assessment Approach

At KIT, assessment is not only a means of measuring achievement but an integral component of the
learning process itself'4. Grounded in a constructivist and adult learning philosophy, our
assessments are designed to stimulate reflection, dialogue, and the practical application of
knowledge in real-world contexts. Assessment is therefore viewed as learning-oriented, formative
and summative, and aligned with our educational commitment to equity, inclusivity and the
decolonisation of knowledge. Learners bring diverse professional experiences and perspectives to
the classroom; assessments are intended to value and mobilise these experiences as legitimate
sources of knowledge.

Through participatory, problem-based, and context-driven tasks, participants are invited to
demonstrate not only what they know, but also how they think, question, and act in relation to
complex public health challenges. This approach encourages critical engagement, creativity, and
reflexivity - core competencies for professionals working toward health equity.

In coherence with the principle of constructive alignment and VU’s emphasis on active and
inclusive learning, our assessment practices ensure that the methods, learning outcomes, and
intended competencies form a transparent, coherent, and ethically grounded whole. Ultimately,
assessment at KIT supports transformative learning, professional growth, and responsible action
in pursuit of equitable and sustainable health systems.

8 Commitment to continuous learning and
transformation

We recognise that KIT itself must be a living, learning organisation: we are committed to ongoing
reflection, innovation, and adaptation in our educational offer. We invest in staff development,
pedagogical renewal, and evaluation of educational outcomes not simply in terms of knowledge
acquisition, but in terms of transformative learning, equity impact, and systems change.

We monitor and evaluate our programmes in different forms with a lens of decolonial and equity-
oriented outcomes: How have learners changed their practices? How have we, as educators,
changed our practices/perspectives? How have power dynamics shifted? How have global-local
partnerships been enriched and Southern leadership strengthened? We adopt an improvement cycle
aligned with VU's “innovative mindset” and ensure that our educational strategies remain
responsive, inclusive, and impactful.

9 Conclusion

Education at KIT is more than instruction; it is a commitment to transformation, equity, and co-
created, shared knowledge, advancing our mission of building inclusive and sustainable societies.
In this vision, each programme, each learner, each facilitator, and each partnership become part
of a broader movement for health equity, social justice, and lifelong learning.
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